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About the project 
In September 2013, Library and Learning Services (LLS) at the University of Northampton launched 

the Skills Hub (http://skillshub.northampton.ac.uk), a repository of open educational resources (OERs) 

for use by schools, students, researchers and the community.   

Since its launch the content has had more than 50,000 views and has received a global audience. 

Around 70 of the OERs have been created in-house by LLS staff and many take the form of bite-sized 

videos. With the help of students, school pupils, teachers and a professional film-maker, the Skills 

Hub: Review, Rebuild and Redesign project aims to critique and build upon this video content in three 

key areas: 

 internationalisation of content 

 use of content by school pupils 

 maximising the quality of our most used videos 

This report details the methodology and findings of this project, and outlines key recommendations 

for improvement of future Skills Hub videos. 

 

Aims and objectives 
The project aims to: 

 enhance and increase the number of quality open educational resources available via the 

Skills Hub 

 improve cognition amongst LLS staff of the pedagogic and narrative possibilities that can be 

achieved through the medium of film 

 provide OER study skills support from the University to local schools and the community 

 internationalise Skills Hub content 

 

 

Using this report 
This report provides detailed commentary on each of the key themes to emerge from the Skills Hub 

research data, as well as the methodology that was used to obtain the data. 

For those who do not wish to read the document in such detail, a summary of the key findings and 

recommendations can be found on pages 42 – 44.   

http://skillshub.northampton.ac.uk/
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Research design and methodology 

Overview of research design 

The research was exploratory, and sought to find out what a range of users thought about the Skills 

Hub’s video resources so that current and future video production could be improved. 

Fifty of the Skills Hub’s videos were selected for analysis. These were chosen in order to represent the 

needs of different audiences (undergraduates, postgraduates, international students, and school-age 

viewers) as well as the videos that were most popular on the Skills Hub. 

Fifteen participants were selected in order to gain an overall picture of responses and identify themes 

that were specific to certain viewer types (e.g. school-age viewers). 

The research was inductive, seeking to find out what the key themes were in respondents’ 

assessments of the videos without having made any assumptions about what these may have been 

beforehand. Prominent themes were identified and explained, and relevant literature consulted 

following the analysis in order to situate the research in a broader context. 

Recommendations were then written based on the findings, and opportunities for further research 

were identified. 

 

Research questions 
Although the research was deliberately designed to have no prior theoretical suppositions, there were 

a number of general research questions which it sought to answer. These were as follows: 

 What are the main themes in respondents’ assessment of the videos? 

 Does the user type (undergraduate, school-age, and so on) have a bearing on 

assessments of the videos? If so, how? 

 What recommendations can be made for the improvement of future videos? 

 

Methodology 
The research method used was a blog created specifically for the project 

(http://skillsinnovation.wordpress.com). The fifty videos were uploaded to the blog, and were split 

into ten ‘blocks’, each containing five videos.  

The blocks were used to roughly organise the videos according to which audiences they served 

(school pupils, undergraduates, internationals and so on); usage level on the Skills Hub; and whether 

the topics were induction-level. Some blocks, such as the data analysis videos, were grouped 

thematically.  

Earlier blocks contained core material, which covered the most categories (for example, being used by 

many user groups, obtaining many views on the Skills Hub, and being induction-level material 

applicable across user groups). These were the videos that we most required data on, and so were 

grouped at the beginning of each respondent’s review work in order to ensure a good level of 

http://skillsinnovation.wordpress.com/
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response on key material. The use of blocks also helped to break up the data to make it more 

manageable for respondents. 

Respondents were instructed to watch certain videos, and to leave a comment underneath each 

video providing a critical assessment of its positive and negative aspects. Respondents were provided 

with a guidance sheet which outlined the general content and length of the posts that were expected 

of them. 

The university-based respondents (undergraduate, postgraduate and international students) were 

asked to watch all of the videos. The school-based respondents (pupils and teachers) were asked to 

watch fourteen of the videos, which were grouped into a ‘Schools’ block for ease of reference. 

There were some problems with the research, possibly originating from the method itself (such as the 

visibility of respondents’ posts). These are discussed in more depth on page 8 below. 

 

Sampling 

Purposive sampling was employed in order to obtain a pool of respondents (n=15). 

Three undergraduate respondents and three postgraduate respondents were obtained by sending 

email requests to the university’s Business School (NBS) and Centre for Achievement and 

Performance (CfAP). The school-age respondents and school teachers were recruited by contacting a 

local school. The teachers were responsible for the recruitment of all but two of the school-age 

respondents. The remaining two school-age respondents were asked to participate while undertaking 

a programme of work experience at the university. 

The study’s two international respondents were also two of the postgraduates, a fact which has clear 

negative implications regarding the level of inference possible for different user types. Attempts to 

establish whether or not certain demographic characteristics are associated with particular themes in 

the responses are made much more difficult when respondents occupy two different demographic 

positions. 

As it happened, the low numbers of postgraduate/international respondents meant that relatively 

little useful data was gathered about each specific group anyway, making the demographic issue 

something of a moot point. Furthermore, the data indicated that demographic characteristics had 

little bearing on the more general themes that were shared by the majority of respondents. 

Further research with larger discrete demographic groups may be profitable, particularly when 

considering the global audience of the Skills Hub. 

 

Coding and analysis 

The video comments (n=390) were coded using NVivo software. Once coding was complete, the 

categories were merged where appropriate in order to alight on a set of significant themes. These 

broad themes and sub-categories provided the structure for the analysis section, which is fleshed out 



 

 
7 

 

with evidence in the form of quotes from user comments as well as the total numbers of comments 

which support a particular theme. 

 

Reliability and validity 

Although the study was qualitative and inductive, traditional notions of reliability and validity can 

nevertheless be applied, to an extent, as verification criteria.  

Internal validity 

The degree to which the data and subsequent analysis provided a true representation of 

attitudes (the internal validity of the study) is demonstrated primarily by the strength of 

support for the main themes across the group of respondents. The large numbers of 

responses in support of specific themes indicate the high level of support which these themes 

received. Inclusion of the number of supporting comments for each theme, along with 

quoted material, bolsters the internal validity by providing evidence in support of analytic 

claims. 

Factors which potentially confounded the internal validity of the study – such as 

methodological issues that may have influenced the results – are explained in some detail 

where relevant (see the Methodological problems section on page 8, for example). This is 

intended to enable the reader to understand the process by which particular conclusions 

were made and inferences were reached: in other words, to ensure a sufficient level of 

‘reflexivity’, whereby “the process of data collection and analysis should be made sufficiently 

explicit for a reader to make a reasonable assessment of the credibility of the findings” 

(Boulton & Hammersley, 1996: 295). 

The internal validity of the study has also potentially been aided by the position of the 

researchers as employees within the university department that is conducting the research. 

Gray (2011: 416) contends that using a “practitioner-researcher” to conduct research helps to 

ensure validity, as they will “display a sound understanding of the organization...being 

researched because she or he actually works in it”. 

 

External validity / generalisability 

No specific efforts were made to obtain a generalizable (i.e. externally valid) sample: the 

research was a case study, designed to investigate a specific set of videos. 

Nevertheless, the high level of coherence in responses and correspondingly swift arrival at 

theoretical saturation meant that it can be reasonably suggested that a different sample may 

well have found the same results. 

Similarly, the strength of support for most of the main themes indicates that they may well be 

– but are not necessarily – salient areas for researchers undertaking investigation of other 

OERs. 
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Further research across institutions would provide useful evidence regarding the external 

applicability of the findings. 

 

Reliability 

The primary way in which efforts were made to ensure a high level of reliability in the study 

(i.e. the presentation of a sound case that different researchers would arrive at the same 

results) was the provision of plentiful evidence in support of analytic claims, along with the 

provision of the entire dataset as an open-source research tool via the project blog 

(http://skillsinnovation.wordpress.com). 

This was in keeping with the related notion of ‘dependability’, often used in qualitative 

research instead of reliability (Gray, 2011: 194). Dependability entails the researcher 

providing an ‘audit trail’ so that the reader can evaluate the reliability of the study’s 

conclusions, which in this case is represented by the provision of the dataset and detailed 

evidence in support of the analysis.  

 

Methodological problems 
There were a number of problems associated with the design and operationalization of the research. 

This section addresses each in turn, offering suggestions for how future research can be conducted 

more rigorously. 

It can be noted here that many of the problems appeared to derive from the research method itself, 

namely the visibility of responses. This will be altered in subsequent research so that comments are 

not visible to respondents until the research is complete. 

Internal homogeneity of responses 

There was a methodological problem caused by the internal homogeneity of responses. Many 

of the respondents used exactly the same phrases again and again, suggesting a degree of 

response fatigue and a lack of things to say about many of the videos. Although a natural part 

of research, the large number of reviews undertaken by each respondent may have 

exacerbated this problem.  

Repeated use of the same terms by single respondents caused certain terms to appear as 

significant, when in fact they were not. A good illustration of problems caused by internal 

homogeneity of responses in this respect is the prominence of the word ‘simple’ in the data. 

One of the respondents used the word so frequently that, when examining key terms in the 

data by number of appearances, it makes ‘simple’ seem quantitatively more important than is 

in fact the case. This a methodological problem potentially related to the ‘overloading’ of 

respondents with tasks. Almost all of their sets of responses exhibit high levels of internal 

homogeneity, suggesting that beyond the limitations of an individual’s vocabulary they are 

simply returning to similar themes as a result of ‘having to have something to say’ about a 

large number (n=50) of videos.  

http://skillsinnovation.wordpress.com/
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There is certainly a precedent in the social sciences for limiting the amount of questions 

asked of respondents, a particularly salient reason being the correlation between high 

numbers of questions and decreasing response quality in internet-based research (e.g. Gräf, 

2000). 

 

External homogeneity of responses 

A number of responses were highly similar in both structure and content, suggesting that 

respondents were using other people’s comments as a guide when they could not think of 

anything to write. This happened often enough to indicate that it may represent a significant 

flaw in the methodology. 

Future research will utilise a ‘closed’ comment approach, where comments are not made 

visible until all respondents have posted. This will minimise the copying of comments, which 

should help to reduce the likelihood of ‘false positives’ in the themes that arise from the data. 

 

Non-responses 

There were a large number of what can be termed ‘non-responses’, where respondents left 

comments that were sufficiently vague or rudimentary as to be of little analytic use. Clearly 

occasions will arise where respondents have no comments about a video, such as when a 

video is so well made they can offer no criticism whatsoever. However, two of the 

respondents left only the comment “good video” 10 times and 6 times respectively. More 

detailed comments often provided little extra detail, and suggested that respondents may not 

even have watched the videos, such as “[v]ideo explained key information about journals 

which is good”. 

These non-responses are possibly attributable (at least in part) to a disjuncture between 

positive and negative comments, in which positive comments were generally much less 

detailed than positive ones. See page 11 for an explanation of this phenomenon. 

Another – and perhaps the most likely – reason for the relatively large number of poor 

responses was overburdening of respondents. Providing a critical appraisal of fifty videos is a 

large undertaking, and is likely to be too high a number for all respondents to remain fully 

engaged in the task. There is evidence that the larger number of responses that are required 

of research participants, the more rudimentary their answers will become (Gräf, 2000). In 

future it may be prudent to ask more respondents to watch fewer videos, to try and 

counteract response fatigue. 

It is also possible that very high financial compensation for respondents may have affected 

the reliability of the data. Each respondent was paid a £5 Amazon voucher for each video: for 

some (including the two lacklustre respondents) this meant a total of £250. There is limited 

literature on the methodological implications of paying qualitative respondents (see the 

discussion in Head, 2009), but it is possible that high rewards alter the way in which the 

research is seen so that respondents view it in rather instrumental terms. For such high sums, 
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the research may start to be seen as a purely economic exchange, and respondents may have 

been keen to process videos quickly in order to gain their vouchers. 

Payment of respondents in social research is widely agreed to be a means of improving 

response rate and quality of responses (e.g. Read, 2005). Nevertheless, payment of large 

sums to qualitative respondents is usually seen as risky, in terms of both coercion of 

respondents and corruption of responses (Head, 2009). Many institutional guidelines warn 

researchers off paying large sums to research participants. 

It is suggested that payment is a good way of recruiting and retaining participants, but that 

lower sums would be sufficient. Although “there is evidence that people spend more time 

thinking about what they are doing when there is money on the table” (Read, 2005: 267), 

increasing the sums paid does not seem to guarantee an increasingly high quality of response, 

indicating that there is a payment ‘ceiling’ at which respondents do not make additional 

effort. 

Future research will be designed to keep remuneration amounts relatively low for individual 

respondents. It is perhaps better practice to use a larger sample size and ask for fewer 

responses, rather than overburdening fewer participants. This is likely to improve the quality 

of the data. The costs of the research could also quite easily be reduced, meaning that either 

a broader or deeper study could be conducted for the same amount of money. 

 

Low number of respondents 

The small size of the sample means that it is not possible to make firm conclusions about 

some of the research areas.  

The most significant of these is the difference between undergraduate and postgraduate 

attitudes. Only three postgraduate students were included in the sample. One of these only 

reviewed half of the videos, and one of them only left the response “Good Video” to the 

majority of videos. 

In addition to the incomplete data, the fact that two of the three were international students 

means that it is not possible to make clear inferences about whether it is an individual’s 

educational level or their level of English which is a significant factor. 

 

Confusion of terms 

The analysis was hindered slightly by the recent convention of calling school pupils ‘students’. 

There were a number of instances where it was unclear which ‘students’ were being talked 

about. Context occasionally indicated that school teachers were referring to their pupils as 

students; conversely, there were responses given by school pupils which clearly used 

‘student’ to refer to undergraduates. 

Further research should specify terms to be used by respondents at the outset to aid clarity.  
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Analysis 

Analysis: Key themes 
The key themes that emerged from the data are explained below.  The information content of videos 

was generally reported to be of a good standard, but a large number of videos were criticised in some 

respect for technical or presentation issues. A clear opportunity for staff development and training is 

thus identified. 

There was a methodological issue arising from the disjuncture between positive and negative 

comments, which is pointed out where relevant in the analysis that follows. The issue is that negative 

comments are generally much more detailed than positive ones: indeed, the latter type of comment 

often simply read “good video” or similar, whereas criticisms usually focus on much more specific 

points. This asymmetry means that negative parts of the analysis are often more in-depth than 

positive parts. As the project is intended to help improve current and future videos, negative 

comments should be understood by video producers as constructive criticism. 

Content 
This section deals with comments regarding the information content of videos, as opposed to their 

technical or presentation elements (pages 13 and 18 respectively). It is subdivided by key themes 

pertaining to information content. 

It is worth noting here the high numbers of comments that videos attracted that were positive but 

also very general. Twelve videos were “helpful”; twelve were “interesting”; twenty-seven were 

“useful” or gave “very useful information; twenty were “informative”. 

In keeping with the point made above about the greater specificity of negative comments, much of 

what follows is based on the negative information provided, which was ultimately a much richer 

source of detail about the reception of the videos. 

 Level of detail 

There was a fairly even split between videos that were perceived as having an appropriate 

level of detail and those who were seen to have too much. 

Eleven videos were praised for being “very well detailed” or “fully explain[ing] the process” 

they addressed. One in particular was well received because it transmitted a particularly large 

amount of information successfully. On the other hand, ten were criticised for having “too 

much information in one go”. One respondent noted that “[t]here is a lot of information 

given, meaning that I struggled to remember advice from earlier on in the video”.  

More significantly, thirty-two videos were criticised for having insufficient detail. Some 

comments indicated specific points which viewers felt had remained unexplained and 

therefore did still not understand, such as “[t]he content itself was good with key differences 

between the types of journal explained, however, I am still unsure of what NELSON is and this 

is something that may be explained to improve the video.” 
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Comments also referred to areas that the respondents knew well, but were aware that newer 

students might not, such as “[a]lso, the study rooms and equipments [sic] can be booked via 

library reception and Schools’ reception as well. Regarding borrowing the laptop, it should be 

mentioned that your library loan has to be paid off to 0 before borrowing.” 

Naturally some of the comments which suggested extra detail was needed were more 

suggestions for additions, rather than criticisms of a fundamental lacking in the contents of 

the relevant video. These comments – such as “[i]t could also be useful to include a template 

for the plan referred to in the video” – will be used to make recommendations to specific 

video producers. 

It is difficult to make general recommendations about the level of detail in videos from the 

data, given the range of comments received. The main, rather obvious, lesson seems to be 

that ‘plenty, but not too much’ detail is favoured, and that key points should be included. 

(Eighteen videos were praised for providing “key points” or “essential information”, which 

unsurprisingly appears to be a central criterion of perceived video quality.) 

Following the identification of various ‘missing’ key elements however, it can be suggested 

that for key topics (applicable across subjects and year groups, and possibly across the wider 

groups that the Skills Hub seeks to engage with), a brief investigation could be conducted prior 

to the creation of future videos, in order to gauge which elements viewers would most like 

guidance with.  

Based on the insight given by a handful of respondents in the present study, it is likely that 

such investigation would not necessarily have to be anything more detailed than a ‘vox pop’ 

style consultation with a relatively small number of students. 

The present study can of course be used for guidance in this respect for the thirty-two videos 

identified as in need of extra detail. 

 

 Simplicity 

Related to comments regarding the level of information in videos is the minor theme of 

simplicity being a positive thing. 

The most frequent appraisal in this respect (nine videos) was that videos were “simple and 

easy to follow”. Comprehension of videos was explicitly attributed (among other things) to 

simplicity, which in one case was explained to arise from a video which “contained less details 

[than others] and was to the point”. One respondent treated ‘simple’ and ‘easy to follow’ as 

synonymous, often using “simple to follow” in place of either specific term. 

Seven videos were also seen as providing simple, “basic” or “elementary” information, but 

being praised for being effective, useful or engaging either because or despite this fact, as in 

“[t]his video is delivers [sic] very simple but useful information when analysing data”; [t]he 

video is simple but engaging”. 
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The theme of simplicity is fairly unreliable in relation to others, as use of the word ‘simple’ 

was overwhelmingly by one respondent (see methodological note on page. 8). No concrete 

recommendations can therefore be made on this theme alone. Nevertheless, even one 

respondent’s exhortations to simplify content reflect the more substantial finding on p.21-22 

that ‘less is more’. 

 

 Examples 

From the available evidence it appears that examples are important to viewers, and can 

enhance a video considerably.  

Nine videos were praised for the high quality of the examples provided. Examples are “very 

useful”, “do help”, and “show…clearly what you should do”. 

Eight comments about five of the videos indicated where respondents thought that “more 

examples should have been used”. Other than for the straightforward reason that 

information can evidently be better understood with examples, one respondent thought that 

in one particular video they “should have been given for each of the [main points] to make it 

easier to relate to”. 

Suggestions for improvement to existing examples resonated with criticisms of other 

elements of the videos: one was deemed too long, and another was “confusing and very 

quick”. 

Another interesting negative point raised was that two respondents were sceptical about the 

use of internet sources (including Wikipedia) in video examples, as they had been warned off 

using such sources by tutors. 

Although the evidence is more limited than in other areas due to the relatively small number 

of responses in this area, the use of examples is recommended given the strong praise that 

their use has attracted. It is important that examples given are of a suitable length in relation 

to the other video elements (see comments on Overall pace, p. 26). 

It may also be worth considering whether examples are appropriate for the target audience, as 

it was indicated that use of internet sources may not be. 

  

Technical issues 
By far the clearest area for improvement was in the technical aspects of video production. The 

specific technical aspects of the videos which were identified for improvement are outlined below. 

Audio 

The most prominent theme in the data was criticism of the audio elements of the videos. This 

included both technical problems, which are dealt with in the present section, and 

dissatisfaction with the speaker(s), which is explored in the Presentation section on p.18. 
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  Background music 

The use of background music was heavily criticised, attracting three positive 

comments in comparison with sixty-two negative ones in relation to thirteen separate 

videos. 

The most common criticism was that the music was too loud and overpowered the 

speaker. Excessive volume of background music was linked directly to problems in 

following the information in the video. 

 Other frequent reservations were that it was very distracting, or that it was 

“unnecessary” or “irritating”. The choice of music also attracted criticism, variously 

being reported as sounding like a “charity TV advert” or being “more suited to a night 

club than a university video”. 

Of the three positive comments, one simply stated that the music “does not distract 

the viewer”. One of the two unequivocally positive comments cited the background 

music as having “made it [the video] easier to listen to”; the other, commenting on a 

separate video, made the more general assertion that “the background sound was 

good”. 

There are two key points to be made here. The first is that there is evidently a simple 

difference of opinion between those who like background music and those who do 

not. Twelve of the videos were complained about: of these, two were also praised 

(although one piece of praise was ambivalent, as quoted above). This provides a 

strong indication that even though some students prefer background music 

occasionally, the weight of opinion is overwhelmingly negative. The data indicate that 

the majority of viewers do not like background music, particularly when it is 

perceived to be too loud or poorly chosen. In terms of accommodating the learning 

styles of the most viewers possible, it appears that music should not be used. 

The second point complicates the issue slightly, which is that the results may have 

been subject to non-response bias: that is, absent responses may elide themes in 

‘actual’ respondent attitudes (see Bosnjak et al, 2005). Specifically, there may be 

videos within the fifty that were reviewed which contain background music that has 

gone unremarked upon. This would suggest that when background music is done well 

– i.e., an appropriate choice of music at an appropriate volume, with no inconsistency 

or interference – it does not irritate people. There could as such be a case for its 

inclusion if quality was ensured, although it is suggested that music being “not 

negative” is not the same as being “positive”. The specific targeting of music for 

criticism was not positively mirrored: that is, people did not praise music to the same 

levels to which it was criticised. It is as such reasonable to conclude that given its 

propensity to irritate and distract, music should not be included in videos.  

The literature on the effect of background music on reading and remembering tasks 

generally supports its omission from videos. Kämpfe et al’s (2010) meta-analysis (of 

eight studies) found that background music has a uniformly negative effect on 

reading tasks. Moreno and Mayer (2000) found that background music and sound 
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effects both negatively affected retention of information in multimedia instructional 

videos, and that the effect was worse when both elements were used together due 

to a degree of auditory overload – what Mayer (2009: 85) has conceptualised as 

“extraneous processing overload”. 

A more recent study by Thompson et al (2012) found that background music did not 

significantly affect reading comprehension per se, but rather that “interference 

effects are dependent on the structural characteristics of the music” (ibid.: 706), 

namely music which is fast and loud. The authors cite further evidence that certain 

types of music – i.e. softer types – can positively affect mood and attention, thus 

aiding reading comprehension.  

Despite the small possibility that adding music to videos will be beneficial for viewers, 

it is suggested that rather than trying to alight on a piece of music that will positively 

affect viewer engagement it is best to err on the side of caution and not include 

music at all. If a viewer has difficulty engaging because of the lack of music, they can 

watch the video again. If a viewer has difficulty engaging because of the music, they 

cannot watch it without. 

As many of the complaints about background music related to its poor technical 

execution, it is suggested that where background music is used, high audio quality and 

balancing of levels must be ensured. 

However, the main recommendation – which is based on both the available data and 

a review of relevant literature – is for future videos not to use background music at all, 

but rather to use sound to enhance the videos in a different way (see Engagement 

section on p. 20). 

 

  Audio quality 

A highly significant factor for the respondents was the audio quality of videos. Six 

videos attracted praise for “clear” and “good quality” audio, which made them “good 

[i.e. easy] to follow”.  

Given the importance of the audio element of videos a frequent source of negative 

feedback was poor audio quality, for which twenty separate videos were criticised. 

Audio quality was criticised in general terms for being poor, attracting comments 

such as that the sound was “fuzzy”, “tinny” or “dull”. 

The audio track on a number of videos also featured what was considered an 

unacceptably large amount of background noise or interference with the audio signal, 

including “crackling” noises. Respondents often found that poor audio quality 

exacerbated the problems caused by intrusive background music and thus hindered 

their understanding of the video’s content. This was noted to be a particular problem 

for international students. 
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Other unwanted noises were criticised by respondents. Two videos had a buzzing or 

flickering sound at the end – possibly caused by audio equipment being unplugged 

before the recording is stopped – which was described as “irritating”, “annoying” and 

“unprofessional”. In one video a speaker could be heard knocking the microphone 

throughout, which was described as “extremely annoying and off-putting”. Relatedly, 

videos in which the sound of the speaker turning the microphone off had been left in 

were seen as “kind of annoying and unprofessional”. 

Three recordings had captured the sound of the speaker’s pages turning, which was 

found to be “extremely off-putting”.  Similarly, the audible clicking of the speaker’s 

mouse in two videos was considered an “unprofessional feature”. 

Recordings of speakers were also criticised for being “tinny” or having “an echo like 

they were saying it in a toilet”, factors which were respectively blamed for the videos 

being “uncomfortable to listen to” and sounding “unprofessional”. 

There is a clear need for staff training in this area, which would help to mitigate basic 

errors in the audio track of videos.  

A good summary of the importance of this area is provided by one respondent, who 

states: “The opening sequence…has very poor sound quality which can mean the 

difference between the viewer watching the whole presentation, or turning off 

straight away.” 

Standardisation of production method would potentially be advantageous, given the 

wide variation in audio quality. Appropriate choice of production location (i.e. 

somewhere quiet and echo-free) is necessary. 

It may be the case that a higher standard of equipment should be used. The video that 

was best received was reported to have “excellent” sound, whose “quality is superb 

and crisp unlike a few of the other videos”. This video – praised almost unanimously – 

was externally produced, and had higher production values than the internal videos. 

Although the internal production of Skills Hub material is an integral part of its raison 

d’etre – and the use of inexpensive production resources a key benefit – there 

appears to be a clear positive correlation between the technical quality of a video and 

its reception.  

Crucially this is not just in terms of perceived ‘amateurishness’ or a preference among 

viewers for highly polished material, but in the sense that these technical elements 

reportedly affect viewers’ understanding and retention of material as well. 

See p. 32 for a broader discussion of Professionalism in the videos. 

 

  Volume 

Fluctuations in volume were noted in three videos, particularly between different 

speakers. This was “off putting” and made videos “difficult to follow” for 
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respondents. It was indicated that the presence of consistently loud background 

music exacerbated problems caused by fluctuations in speaker volume. 

Four videos were also criticised for being insufficiently loud, “making the information 

difficult to follow” and potentially acting to “deter viewers, regardless of content”. 

Recommendations in this respect are the same as for audio quality in general: staff 

training, and possibly standardisation and/or better equipment. 

 

 Visual 

Another key theme in the data – albeit less so than that pertaining to the videos’ audio tracks 

– arose from comments about the visual quality of the videos. Comments were 

predominantly negative, and dealt with both technical aspects, addressed in the present 

section, and presentation slides or the videos’ presenter(s), which are examined in the 

Presentation section below. 

  Video quality 

The quality of five videos was on twenty-three occasions simply referred to as “bad” 

or “poor”. More specific criticisms in this respect explain that “blurry” low resolution 

videos prevent viewers from being able to read the information on the slides. 

There were also two occasions where “shaky” camera work was criticised as 

distracting and unprofessional. 

Six separate videos were criticised for being visually unclear due to either pixelated 

images or certain parts being too small to read, as in “the decision tree was hard to 

see during the video’s introduction”. Another example illustrated how technical 

problems meant that an otherwise helpful video element is rendered ineffective: “the 

extract used to show where a student might find the information they use to evaluate 

is low in quality. This means, although the screen shows who, what and where, you 

can’t read the information to see how they know this.” 

Staff training is recommended. Alternative equipment should perhaps be considered 

as well. Videos made with Camtasia and PowerPoint were associated with low quality 

visuals, although not exclusively, suggesting that it may be their use more than their 

technical limitations that caused difficulties. 

 

 Browser compatibility 

There were two occasions where videos were reported not to have opened or functioned 

properly. This is clearly not a widespread compatibility issue, but perhaps underlines the need 

to recommend particular browsers to Skills Hub users. 

The full Skills Hub website contains a note about compatibility next to videos, so this point 

needs no further action. 
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Presentation 

 Quality of spoken element 

Other than negative assessments of the technical elements of videos, criticism of the 

presentation skills of speakers/presenters was a central theme in the comments. This has 

enabled the clear identification of areas for attention through staff training. 

The importance of a high quality spoken element is indicated by the level of praise (thirteen 

videos) given to “good narrator[s]” who demonstrate “a high level of expertise…and 

go…through the stages clearly with confidence”. 

In keeping with the methodological difficulty outlined at the start of this analysis, the positive 

comments (“good speaker” etc.) were fairly uninstructive, and so the majority of what follows 

is based on negative comments by viewers. 

  Pace 

Twenty-two of the videos attracted criticism for their speaker being too fast. 

Excessive speed was found to be “bewildering” and “difficult to listen to”, causing 

viewers to have to watch videos several times in order to fully understand what was 

being said. Other respondents reported feeling “bombarded with information”, which 

made it “hard to focus on all of the information given”.  

Swift pace of speech was noted to be particularly problematic for international 

students to understand, with one respondent advising the provision of subtitles. 

Conversely, there were also three occasions where the speaker was found to be too 

slow, especially in contrast with other speakers in the same video. This is addressed 

further in the Delivery section below. 

There is a clear need for staff training to address the speed of the spoken element of 

Skills Hub videos. 

 

  Volume 

Several videos were criticised for the speaker being too quiet. Analysis of the 

comments in this respect indicates that there are likely to be two related issues here.  

The first, dealt with above, relates to the technical side of video production, in which 

speakers have not been turned up loud enough. This is particularly evident in relation 

to background music, and some narrators are described as “overpowered” by the 

other audio elements of the video. 

The second is that certain speakers are slightly inconsistent, talking “too softly/fast at 

times”. One speaker is criticised for the lack of clarity in their delivery “as the 

variation in volume can make the information difficult to follow”. 
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Staff training in presentation skills and in the technical aspects of video production is 

recommended. 

 

  Delivery 

As with comments around many of the other themes to arise from the data, there 

was a disjuncture between positive and negative assessments of the delivery of 

spoken material.  

Speaker delivery was praised on thirteen occasions, but only in a relatively simple 

sense: however, when viewers had criticisms of the videos in this respect, they were 

generally much more detailed. For example, plaudits included “the quality of the 

speaker was great”; “good information, good speaker and video”; and “a very good 

narrator who knows what they are doing”, comments which although welcome do 

not tell us much about what constitutes a ‘good’ speaker.  

Criticisms, by contrast, dealt with much more specific aspects of the delivery of the 

speaker(s) or presenter(s), and are consequently more useful as a basis for 

recommendations for improvement of the Skills Hub videos. 

One such criticism (eight videos) was that the speaker(s) “lacked in enthusiasm or 

“sounded bored”, which was described as making “the information harder to 

process” and failing to engage the viewer. Other videos in which the speaker(s) 

appeared uninterested were simply described as “boring”. 

Another criticism (seven videos) was that the speaker’s delivery was “monotonous”, 

“dull”, or “robotic”, and thus failed to engage the viewer.  This was noted as being a 

particular problem when addressing a school-age audience. One respondent writes 

that “it does not sound like they are in fact interacting with the audience it just 

sounds like they are reading of [sic] a sheet of paper”, a comment which – alongside 

criticisms of excessive speed and the sound of pages turning – indicates a clear area 

for improvement of videos, in the sense of training speakers to present the spoken 

information in a more naturalistic fashion rather than reading verbatim from a script. 

It is worth noting that there were several occasions where respondents commented 

on the “monotonous” tone of the reader, before indicating that this did not detract 

from the clarity of the video. Nevertheless, the bulk of comments in this respect 

suggested that it would be preferable if the spoken element was improved. 

One video also attracted several comments about the starkness of the contrast 

between the presentation styles of the two speakers, although the comments (other 

than one) did not view the contrast itself as problematic so much as the technical 

aspects of the video clouding the quieter speaker. Loud background music and low 

speaker volume caused problems in audibility when the speaker changed, suggesting 

that if two speakers are to be used, steps should be taken to ensure a consistent audio 

level. 
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Inconsistency within speakers also drew criticism in two videos, such as an instance 

where the“[s]peaking is very loud, and fast at some points, then slow again”.  

One video was criticised because the speaker displayed an evident lack of confidence, 

which was explained as causing a “jumpy” delivery, with “pauses and stutters”, which 

was “a little distracting”. 

Staff training in presentation skills is recommended in order to overcome problems 

caused by inconsistent or nervous speakers. Delivery is an area in need of particular 

attention in order to overcome the problems associated with a “dull” spoken element 

discussed above. 

 

  Speaker errors 

Two of the videos were criticised for containing mistakes in the presenter’s speech, 

such as long pauses or stumbling over words. These errors were seen to “break up 

the fluidity of the video” and to cause “difficulties to follow the information”. 

Similarly, there are two videos which contain audible laughter, which were both 

negatively received on those grounds. The sound of the speaker “laughing at [their] 

mistakes” in one video was considered “not engaging and extremely off putting”. 

Laughter in another video was “distracting and can appear amateur”. 

These issues are easily remediable with staff training. Staff should be encouraged to 

re-record audio which contains mistakes, and should check their recordings before 

finalising videos. 

 

 Quality of visual elements 

The visual elements of the videos attracted a variety of comments. There seems to be a fine 

line between a video presentation which is visually engaging and well received, and one 

which is deemed to have too much going on, to the detriment of the viewer’s concentration. 

  Engagement 

A relatively frequent comment (sixteen videos) was that the visual elements of a 

video “could be more engaging”. 

In some respects this type of statement offered little in the way of information, in the 

same way that the “good video” comments favoured by two of the respondents 

effectively provided no information about how the videos were received. 

However, in a number of cases suggestions for how videos could be made more 

engaging were actually offered.  

Suggestions included the use of more “colour and flair”, particularly for first year 

students. Similarly, it was suggested that for school-age viewers that videos would 

benefit from “a less mundane aesthetic”.  Sound effects, keywords, and simple 
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animations were all suggested additions to increase engagement. Four videos were 

deemed difficult to engage with due to inconsistency, mistakes or a flat tone in the 

speaker’s delivery (see Delivery section on p.19). 

Examination of what respondents saw as working positively towards viewer 

engagement tells a similar story. Viewers of six videos found that simple animations 

kept them interested while aiding their comprehension of video content, as in: “the 

use of animation and images are also engaging and ensured the information spoken 

was easy to follow.” Another comment referred to “[a]n excellent video”, with 

“fantastic effects, [that] definitely keeps the viewer interested and engaged”.  

Humour was also particularly well received, with five videos praised unanimously for 

its inclusion. Respondents felt that humour was not simply enjoyable or entertaining 

in its own right but that it helped with learning by engaging viewers more fully with 

the videos. One respondent stated that “the humor [sic] helped me stay engaged”, 

and another described how it enlivened an “otherwise dry topic”. 

There are some caveats to these suggested additions. It must be borne in mind that 

while animations are seen as a way of aiding viewer engagement, they should still be 

chosen carefully: the “letter falling” animation in one video was seen as “extremely 

tedious and tiresome” and “may irritate some viewers”. The “drawing” style in 

another was seen as distracting, and in a third video one respondent exhorted us to 

“keep the images calmer”.  

Nevertheless, the use of simple animations and humour can certainly be 

recommended in future videos in order to aid viewer engagement. 

Turning to the literature, Mayer’s ‘redundancy principle’ (2009: 118) suggests that if 

animations and narration are used then extra on-screen text repeating narrated 

material becomes redundant. Furthermore, the redundant material can actually 

inhibit learning, because diagrams and written information are competing for limited 

cognitive resources. This supports the case for the creation of presentations that are 

more than “simple PowerPoint slides”: Mayer suggests ‘concise narrated animations’ 

instead (ibid.). 

It is also a theme that is reflected in some of the data. One respondent said “I also 

like the use of animation particularly when it didn’t just write what was being said but 

instead paraphrased, in other videos it has literally written the spoken dialogue, yet 

completed this way it has a greater effect I believe.” This type of comment suggests 

that the spoken and visual elements should support each other, rather than simply 

reiterating information. 

 

  Quantity of information on slides 

Related to the suggested use of animations were complaints about the quantity of 

information on slides (please note that these are distinct from comments regarding 
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the overall quantity of information in videos, a matter addressed in the Content > 

Level of detail section on page 11).  

Five videos were criticised for having “too much information given on slides”, a factor 

which was often causally linked to difficulties with engaging with videos. One 

respondent called the amount of information “daunting”; another complained that 

“the slides contain too much information, which meant that I couldn’t listen and read 

at the same time”. 

On three occasions the large quantity of information on slides was directly linked to 

lack of engagement, e.g. “the reading load of this tutorial is a great amount for a 

student, and most likely they will quickly lose interest!” 

Complaints about the quantity of information on slides reflected the positive 

comments regarding the simplicity of videos, in the sense that keeping the quantity 

of information on slides down made them “easier to follow”. 

Ibrahim (2012) argues that the negative effect of extraneous detail in multimedia 

educational resources on learning has been empirically demonstrated, citing a 

number of studies in support (2012: 83, 91). Indeed, he suggests that “too much text 

on a PowerPoint slide” is an example of “‘bad’ instructional or informational design” 

(2012: 86), arguing that a process of ‘weeding’ of extraneous information should be 

undertaken when designing educational videos in order to ensure viewer 

comprehension and information retention (2012: 91, 95-8). 

A general recommendation can be taken from these comments: ‘less is more’. It 

appears that, provided that key points are covered, complaints about there being too 

little information on slides were fairly rare. Complaints about too much information, 

either on specific slides or in a general sense, were much more common, and the 

literature supports the idea that too much information is detrimental to learning. 

 

Visual formatting  

  PowerPoint-style formats 

A relatively frequent criticism of the videos arose whenever one was perceived to 

resemble a PowerPoint presentation too closely. For two respondents there was 

evidently an implicit assumption that videos should be clearly different from 

PowerPoint presentations.  

Five videos were criticised on these grounds. One video “was more like a power point 

presentation”; another “has a ‘power point’ feel”; another “looked a lot like a power 

point rather than more of an interactive video”, indicating the assumption among the 

respondents that they had certain expectations of the Skills Hub videos that went 

beyond “simple power point slides”. The PowerPoint style slides were also seen as 

“not engaging” in two separate videos. 
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Other respondents did not share this disregard for PowerPoint-style presentations, 

although comments on the five videos in question did suggest that “the information 

was presented in an uninspiring way” or “was plain and boring and failed to hold my 

attention”. Four of the five were “dull” or “bland”, comments which although were 

not linked explicitly to the PowerPoint format could potentially be related to the 

straightforward nature of the videos. 

Studies of other educational videos support this idea. Using a very large sample (6.9m 

video views), Guo et al (2014) investigated viewer engagement with MOOC 

educational videos. They found that “[v]ideos that intersperse an instructor’s talking 

head with slides are more engaging than slides alone”, and also that “Khan-

style1tablet drawing tutorials are more engaging than PowerPoint slides or code 

screencasts” (2014: 2). 

A recommendation in this respect is that if PowerPoint slides are to be used, they 

should – as one respondent suggested – “take advantage of the visual element” more. 

This could be achieved by giving “the information in a variety of ways. i.e. images, 

flash slides, lists on screen”, using “simple animations/ key words” or “highlight[ing] 

the area of text the speaker is referring to”. 

 

  Novel video formats   

One video used an interactive format which allowed users to click through the 

information at their own pace. The comments about this video were contradictory. 

All respondents (both school-based and undergraduate) were of the opinion that it 

contained too much information, which would cause “some students to get 

distracted” or find them “losing interest”.  

Conversely, many respondents thought that the provision of detailed information was 

important for those who might need it, suggesting that although they personally 

didn’t need the information, they could see the potential benefits of it being accessible 

to others. For example: “Can see students losing interest in the information given as 

there is a lot of it, but can also see it helping a lot of students who are looking for 

something pacific [sic] within the texts.”; “I feel the amount of information was too 

much causing some students to get distracted. However, it will also be able to help 

the students as well. It goes into detail on different topics and is very useful.” 

Opinion was divided about the format itself. Some respondents stated that it was “a 

great idea” and “extremely effective”, whereas others “didn’t like this it all”, and 

argued that “it would have been easier and better to use and understand had it been 

a video”. 

                                                           
1
 Khan Academy is a US-based not-for-profit provider of online educational resources. See 

https://khanacademy.org.  

https://khanacademy.org/


 

 
24 

 

Clearly there is the potential for this format to be well received, although this early 

evidence strongly indicates that it is more divisive than other formats. Other more 

‘traditional’ video formats are more universally accepted. 

However, it is suggested that further use of this presentation format could be 

successful and should be considered, with the possible use of less information on the 

slides. 

Another novel video format used was the ‘Prezi’ style layout (see 

http://prezi.com/explore/staff-picks/ for examples), which was very well received. 

Although only receiving direct compliments from one user, the four videos where the 

dynamic Prezi style was specifically mentioned tended to receive large numbers of 

other positive comments which referred to the effectiveness of the “animation and 

visual elements of the video” or similar. 

As such, it is recommended that this type of presentation should be employed in 

future. 

The literature supports the use of novel video formats. As discussed above, Guo et al 

(2014: 2) found that “tablet drawing tutorials” and found to be more engaging than 

PowerPoint-style presentations. Similarly, the interspersing of a presenter’s talking 

head into videos aids engagement (ibid.).  

  

 Fit between spoken and visual elements  
The correspondence between spoken and visual elements of the videos was a salient issue. 

Thirteen videos were praised across fourteen comments for their spoken element clarifying 

and reinforcing the visual element, or vice versa. For example, “the clear and concise images 

reinforce the speaker’s ‘rules’ on writing essays”; “the visual element supports the narration”. 

Respondents were also very positive about the way in which spoken or visual elements 

supported each other in a non-verbatim fashion. The clearest articulation of this was the 

comment: “I also like the use of animation particularly when it didn’t just write what was 

being said but instead paraphrased, in other videos it has literally written the spoken 

dialogue, yet completed this way it has a greater effect I believe”, and a converse comment 

which stated that “the first part of speech is just exactly the same as what is on the screen 

which defeats the purpose of having a voiceover.”  

Similar positive views were implied by other comments, such as “the images and animations 

compliment [sic] the points made”, suggesting that either the audio or visual should support 

the other, rather than repeating it. 

Naturally, as the fit between spoken and visual elements was so important to respondents, a 

considerable amount of criticism was generated around this theme. This criticism focused on 

a number of distinct points. 

http://prezi.com/explore/staff-picks/
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Twenty-two videos were criticised over fifty comments for the lack of correlation between 

the audio and visual elements, which caused confusion and distraction. 

In ten videos respondents specified that this was because there was a ‘lag’ between 

information being spoken and appearing on screen, or vice versa: “[t]he voice wasn’t always 

in time with the video which confused me a little”; “there is a delay between the voice and 

the image”; “the ‘research methods’ mind maps [sic] is a great visual, even if it is on screen a 

good deal of time before it is introduced.” 

There were several other occasions where a ‘lag’ was not explicitly [stated] but was implied, 

as in “some parts of the video does [sic] not flow with what is on screen”. 

On four occasions videos were criticised because information appeared in a completely 

different order on the audio track and the video track, for example: “The animation is 

engaging and displays the key points on screen, although points do not always appear in the 

order than they are narrated.” 

Five videos were criticised because the visual element would hold on a particular screen for a 

long time, over which a large amount of spoken information was delivered. A good example 

of this is the comment which states “the speaker gives a lot of information from 1:36 to 2:24. 

Within this time, the screen does not change. This is slightly overwhelming and should be 

developed to include more of the spoken word or other visuals to ensure the viewer follows 

the narration.” Another respondent states that “The [subject is] explained clearly and overall I 

felt the narration was very engaging. The visual element is not as successful – this does not 

properly begin until 25 seconds into the video.” Relatedly, a different video is criticised 

because “[t]he voiceover doesn’t start for a while, which wastes time”. 

In three videos, information was mentioned in the audio track that did not appear on screen. 

For example, “some of the information that was spoken about was not presented in the 

video, it would probably be beneficial if it is.” Another comment on the same video simply 

stated that “[a]lthough the information spoken was useful, the information on screen was 

not”, indicating a severe lack of correspondence between spoken and visual elements. 

Other examples of this lack of correspondence suggest that it may have a significant 

detrimental effect on comprehension of the videos. For example, “when the narrator talks for 

a lengthy time, the continuous flashing of images that aren’t always related to the comments 

may bewilder the viewer. For example, the signs at 0:32, do not relate to masters levels help.” 

A comment on a different video stated that “I am left really confused by the contrasting 

speed of the illustrator and the voice over.” 

A key recommendation is to ensure coherence between the spoken and visual elements of the 

video, as almost half were criticised on these grounds. Ideally, exact correspondence between 

spoken and visual elements is necessary. Staff training is recommended in order to help video 

producers to synchronise their videos properly. 

Another recommendation is to provide training in video design and structure. This must 

specifically focus on good practice in video creation, in this particular case by ensuring that 
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different sections or stages of videos are of a similar length, in order to make viewing a more 

consistent experience. There are links here to the training suggested under the Overall pace 

and Structure sections (p.26 and 27 respectively). 

 

 Overall pace 

The pace at which the video presentations proceeded was a salient issue. Five videos 

attracted six positive comments about their pace; twenty-one videos attracted twenty-seven 

negative comments on the same subject. 

The key issue related to video pace was, perhaps unsurprisingly, comprehension. Videos were 

praised for allowing “viewers to follow the narrator comfortably” and being “much slower 

than in pervious [sic] videos and therefore easier to follow”. This was noted as a particularly 

salient issue for international students. Consistency in the speed of delivery was also 

welcomed. 

The majority of criticism was of the eighteen videos that were “too fast for people to 

understand”, proceeding through different sections “without proper explanation of what is 

happening”.  Videos were “rushed”, “bewildering”, and “a bit of a whirlwind”, “bombard[ing]” 

viewers with information. 

In addition to hindering comprehension, excessive speed was associated by one viewer with a 

superficial engagement with the topic under study. The respondent suggested that “[m]ore 

information may be needed on reviewing the information itself, as this felt rushed”, and in a 

separate video “[t]he information feels rushed through and does not give a strong sense of 

level seven study”. As this was only one person’s view, it may simply be that an impression of 

superficiality was given: nevertheless, such comments strengthen the case for ensuring 

videos proceed at a more measured pace. Further research could investigate more 

specifically how the pace of videos affects viewers’ impressions of them. 

There were also complaints about aspects of certain videos progressing too slowly, although 

these were significantly fewer than complaints about fast pacing. Comments related to the 

general pace of delivery as well as individual parts. One video was criticised for being “at 

times slow-paced”; another is apparently praised for offering “an outline…as to what exactly 

the video will cover”, although “however this is too long”. Three other videos are criticised for 

lingering on certain sections. 

A clear recommendation is for staff training on presentation and video production skills: the 

pace of the video must be slow enough to understand easily, and must be consistent 

throughout. However, it must also proceed quickly enough to keep the viewer engaged. 

Video producers must also ensure a good balance of different sections or parts is struck, so 

that the presentation does not spend a disproportionately large amount of time on one 

section. 
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 Structure 

Another significant theme in the data concerned the structure of the videos. Comments were 

fairly evenly split as to whether the structure of a video was seen positively or negatively, with 

twenty-five videos receiving positive assessments of their structure and twenty-three 

receiving negative ones. 

It is worth noting here that several types of comment were organised under the more general 

‘good structure’ / ‘bad structure’ themes. It was relatively rare that respondents would 

explicitly refer to the structure of a video, instead praising videos in which “the steps were 

clearly shown” or criticising videos for having “[n]o proper introduction”. 

For this reason, the Structure theme is divided into three key sub-themes below.  

It must also be noted that six positive but general comments (i.e. “the advice given is clearly 

structured”) were not included in these three main themes due to their lack of specificity. As 

with the assessments of speaker Delivery, negative comments were generally detailed 

whereas positive comments often simply stated “the structure of the video is good”.  

In order to find out what seemed to be the reason behind such comments, the full range of 

comments left for each of the videos whose structure attracted general praise was examined. 

In addition to being praised for reasons outlined in the three key themes below, these videos 

were praised for: 

 the fit between their spoken and visual elements (see page 24), such as the visual 

element supporting the narration well 

 the covering of key points perceived to be fundamental to the topic (see Level of 

detail on page 11) 

 giving information in a clear and concise manner (see Level of detail on page 11 and 

Clarity on page 31) 

 the effective use of examples (see Examples on page 13) 

 being easy to follow (see Comprehension on page 34) 

 good, engaging use of visual elements (see Quality of visual elements on page 20). 

 

Structural elements 

A common complaint about certain videos was their lack of key structural elements 

such as an introduction or conclusion.  

Two videos were criticised for “launch[ing] straight in without a proper introduction”. 

Positive comments about introductions reinforce their importance. For example: 

“The video starts with a definition of the terms and the aspects of [the subject], 

which ensure the viewer is watching the correction [sic] video for the information 

they require”; “There is an introduction, in which key words are displayed on screen, 

which is a great inclusion”. 
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Two important points about good introductions were that an outline of key 

information to follow was given (“[t]he video covered four particular areas, which 

were clearly mentioned in the introduction”), and that these points were 

subsequently explained (“does what it says it will”). 

Conclusions were of equal importance to viewers. Three videos were criticised for 

either having a poor or missing conclusion, i.e. “there wasn’t really a clear conclusion 

to this video”. A closely related and more frequent complaint (seven videos) was the 

lack of a summary of the video’s content or key themes, which was often associated 

with difficulty understanding or retaining the video’s information: “the inclusion of a 

summery [sic] may make it easier to remember advice”; “at the end of the video a 

short summary of everything that has been said would be useful”. Another 

respondent suggested that an otherwise well-explained video “would be easier to 

remember if there were bullet points about what each of the stages comprise [sic] 

of”. 

Positive comments about conclusions and summaries (two videos) reinforce the 

importance of their inclusion. For example, “[t]he summary at the end was a great 

way of re-capping the video. This is something which may be a fantastic addition to 

other videos, as it would ensure the most important information is understood.” 

Crucially the fact that ‘conclusion’ and ‘summary’ are technically discrete terms does 

not detract from the central recommendation to be drawn from these comments, 

which is that videos should have an introduction and conclusion of some sort, 

however brief, as it appears to be fundamental to viewer comprehension and 

retention of information. Furthermore, introductions and conclusions should 

summarise the key points made in the video. 

 

Linearity 

A number of videos attracted praise or criticism regarding their linearity and coherent 

progression. 

Positive remarks included “[t]he information itself is clearly ordered and provides 

great advice on writing your dissertation, in an easy to understand way”; “[i]t has an 

effective structure, which starts with definition and progresses to preparation and so 

on”, and “[a] good video, clear narrative and diagrams”.  

Related negative remarks offered a counterpoint, with one video being identified as 

requiring “a constant overview of the picture as it develops to show a journey”. 

Comments about another suggest that “it may be useful to show the whole cycle 

(and not just one stage at a time) more frequently throughout the tutorial”. 

There are two key recommendations to make as a result of this data. Firstly, that 

keen attention should be paid to the structure and ordering of the content of the 

videos. The most successful videos in this respect could be used as training materials. 
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Secondly, it may be beneficial for videos to periodically refer back to an overview or 

similar, so as to more firmly orient viewers in the developing tutorial. 

 

  Steps 

Many of the positive comments about the structure of videos were associated with 

their linear progression in a ‘step by step’ fashion. One video is praised because it 

“gives excellent step-by-step instruction”. Another is positively reviewed because its 

“information is conveyed clearly and given in a ‘step by step’ guide”. The latter 

comment suggests the positive role that steps or stages have in aiding clarity. 

One undergraduate respondent in particular made several negative comments about 

the lack of steps, such as “[t]he video would have been improved…with the 

information broken into stages and a summary given at the video’s end”. While this is 

a prominent theme in this single viewer’s responses, the relatively few comments by 

others on the subject suggest that more research is perhaps needed into the salience 

of this issue for viewers. 

Nevertheless, as there is likely to be considerable overlap between comments 

praising “well ordered” and “step-by-step” information and more general comments 

such as “[t]he way the information has been set out is [an] easy and good way to 

interact with its audience”, it is recommended that, where possible, videos are divided 

into a series of clear stages. Two responses indicated that numbering steps may also 

help. 

Further, it is suggested that outlining these stages at the beginning of videos (and 

possibly the end in a summary or re-cap) may be beneficial. 

User-controlled steps 

Mayer (2009) examined a range of empirical evidence and concluded that by 

segmenting videos into user-controlled stages (advanced with a ‘Continue’ 

button or similar), viewer retention and transfer of information is 

significantly higher than for viewers who have been shown continuous 

system-controlled presentations. The efficacy of this process was highest in 

videos of high complexity, where the presentation is fast paced, and the 

experience level of the learners was low (2009: 185), so is not a universally 

applicable ‘magic bullet’. 

Nevertheless, if the technology permits, amendment of the more 

complicated Skills Hub videos so that they proceed in user-controlled 

sections may improve comprehension and retention of information 

significantly. 

 



 

 
30 

 

  Cueing 

Studies in educational psychology which focus on multimedia learning resources 

suggest that cueing is important for viewer comprehension and retention of video 

content. Cueing – the indication of key material or distinct sections in the video – is 

related closely to the need for well-defined structural elements, linearity, and 

steps/stages discussed above. 

Cueing serves several important roles (de Koning et al, 2009). It guides attention to 

important information, and it emphasises the organisation of instructions. It also 

helps to relate different elements in a single representation into a coherent whole, 

for example by cross-referencing key phrases: de Koning et al (2009: 122) give the 

example of “Recall our earlier discussion of…” 

Cueing can be used in relation to linearity and steps/stages by “identifying the 

individual elements and combining them into a coherent structure” (de Koning et al, 

2009: 121). One way of achieving this is by ensuring that the video enables viewers 

to “identify individual topics, topic shifts, and determine how topics are related” 

(ibid.; Lorch et al, 1985). Mayer’s (2009) empirical work also identifies signalling and 

the provision of a spatial outline to orient viewers as means of aiding 

comprehension and retention. 

A practical way to achieve this would be by including a video outline, clearly defined 

topics in different video sections, and an indication of how topics related into a 

coherent whole. This echoes the recommendations derived from recommendation 

comments, indicating that the data supports existing theoretical debates. 

 

  Linking to other videos 

One video attracted praise for referencing other Skills Hub videos. The respondent 

stated that they “like this reference to looking at the other [topic] videos being 

mentioned at the end”. 

Similarly, two suggestions for improvement focused on adding links to other learning 

materials. One respondent remarked “I that think the interactive activity should have 

an end slide which brings you back to the website and the other video tutorials”. 

Another criticised the pace of a particular video and then suggested that “it may be 

more effective to also make reference to other videos where students can get further 

information”.  

De Koning et al (2009: 124) note that the use of ‘relational cues’ between resources 

has been empirically demonstrated to aid retention performance, although the 

evidence regarding how this impacts upon transfer of learning is more inconsistent. 

Nevertheless, if linking between resources aids viewer retention, it may be worth 

building into future videos. 
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Although a minor theme in the responses, it may be worth considering the inclusion of 

links to other material within videos, particularly as there is a degree of empirical 

support for the benefits of links. 

However, the fact that links to similar materials are provided on both the Skills Hub 

and the Skills Innovation research site raises the question of whether or not this 

would actually be a necessary addition to future videos, or if there is simply a 

preference, articulated by a minority of respondents, for links being internal to videos 

rather than provided as a supplement. Consequently this is a potential area for 

further research.  

Analysis: General points 
These are a number of points that relate to a number of themes in the data. For example, concerns 

about the level of professionalism in a number of the videos were related to several distinct points, 

such as poor audio quality, laughter whilst delivering the spoken element, and illegible slides.  

On a more positive note, comments about videos being clear appeared to subsume praise for a 

number of different themes, such as a high quality spoken element or a coherent, linear organisation. 

These general points are outlined below, with reference to the various areas that relate to them. 

 Clarity 

A significant theme in the responses related to the clarity of the video presentations. 

Overwhelmingly clarity was a point of praise, with thirty-six videos attracting eighty-seven 

positive evaluations in this respect, such as “[t]he…video gives clear instructions on how to 

find library books.” 

The assessment of videos as ‘clear’ also posed something of a problem for the analysis in the 

same way that comments such as “good structure” did (see page 27). That is, positive 

comments about clear videos rarely specified exactly what is was about videos that made 

them clear. “Clear” appears to be a catch-all term of praise, used to describe videos in a 

general sense. For example: “the information in the video was clear”; “the information is very 

good and clear”; “[g]ood video, clear information” do not tell us a great deal about what the 

video did well. 

More specific negative comments on this theme, such as “[t]he images on the video were 

very pix-elated [sic] and unclear to see”, can be more easily associated with the quality of 

visual elements, and are thus dealt with elsewhere (see p.17 for a discussion of this particular 

example). 

Examination of the positive ‘clear’ comments strongly indicates that the reason for clarity is 

the successful operation of one of the other main areas shown to be important by the 

analysis.  

Clarity was associated with the following themes: 

 A clear audio element   Quality of spoken element (p. 18) 
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Technical issues > Audio (p. 13) 

 A clear video element   Quality of visual elements (p. 20) 

Technical issues > Visual (p. 17) 

 A clear structure   Structure (p. 27) 

 Clear instructions or explanation  Explanation (p. 32) 

 

 Explanation 

A common plaudit (seventeen videos) was that information was “well explained”. Comments 

such as “[t]he video was well explained” often revealed little about what distinguished the 

videos from ‘poorly explained’ videos. This reflected the key methodological finding that 

positive comments were in a general sense less helpful than negative ones. 

Nevertheless, several responses did actually specify what made a video ‘well explained’.  

These corresponded directly with other salient themes. Factors that made a video ‘well 

explained’, and the relevant themes, are as follows: 

 each step/stage of searching displayed on screen Steps (p. 29) 

 goes through the process an step-by-step fashion Steps (p. 29) 

 use of examples      Examples (p. 13) 

 no unnecessary detail     Level of detail (p. 11) 

Simplicity (p. 12) 

 

Consistency 

A small but significant theme was that of consistency. Five of the videos were criticised for 

being inconsistent. Inconsistency was observed in the video quality, in the use of illustrative 

images, in the sound quality, and in the audio-visual quality generally when switching from a 

narrated mode to a presented one. 

Consistency is important, and no doubt relates to the perceived level of professionalism of 

videos. 

 

Professionalism 

Professionalism was frequently invoked in positive appraisals of videos, and lack of 

professionalism vice versa. 

Six videos attracted comments such as “it is quite professional and interesting, engaging”; “I 

thought it look [sic] professional to say the least”; “had a professional feel, which is great”. 

Unfortunately, one comment referred to the only video analysed which was produced 

externally: “The visual element is fantastic, along with the sound effects, and seems a lot 

more professional than a lot of the other videos on the Skills Hub”. 
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Ten videos were criticised because of their lack of professionalism. In keeping with other 

critical comments, these assessments were more specific than positive ones. Lack of 

professionalism was associated with: 

 Plainness or simplicity (“the video does not take advantage of the visual element, 

with only four slides in total, meaning that it did not feel professional”) 

 Poor technical skills (“fuzzy” or “poor quality” audio; audible mouse-clicking; 

microphone being audibly switched off before the video ends; loud background 

music; unsuitable music; echoing voiceover; shaky filming) 

 Poor presentation skills (pixelated images; stifled laughter and errors in the spoken 

element) 

The literature on OER also emphasises the importance of professionalism, given the 

potentially global reach of internet-based skills resources. Nikoi and Armellini (2012: 178-9) 

argue that “the OER agenda has strong implications for institutional reputation and 

visibility…[I]nstitutions need to implement quality assurance processes at both [the design 

and development] levels to promote a positive image of the institution and engage with 

diverse OER user groups who can benefit from the resources and promote the institution 

where they were developed.” 

This assertion is supported by one of the respondent comments in the present research, 

which criticised a video on the grounds that it “lacked the professional finish one might 

expect from a university”. 

As with the Clarity and Explanation themes explored above, Professionalism clearly arises out 

of attention to more fundamental elements such as technical skills, presentation skills and 

video design skills. 

This is easily achievable with appropriate staff training. 

 

 Concentration/distraction 

A significant number of comments were made about the extent to which videos did or didn’t 

help concentration. 

Eight videos were praised because they contained elements that aided concentration and 

prevented viewers from becoming distracted. These elements were: 

 Visual elements     Quality of visual elements (p. 20) 

o The use of diagrams 

o The use of animations 

o The use of pictures and illustrations 

o Bright colours 

o Use of effects 

o Use of novel visual elements 

 Spoken elements    Quality of spoken element (p. 18) 
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o An engaging narrator 

Twenty videos were criticised because they contained elements that hindered concentration 

and distracted viewers. These elements were: 

 Presentation     Presentation (p. 18) 

o Presentation dull, plain or boring   

o Lack of colour and animation 

 Visual formatting    Visual formatting (p. 22) 

o PowerPoint style presentation 

 Quality of visual elements   Quality of visual elements (p. 20) 

o Lack of “nice, concise” images  

o Too much information on slides 

o Over-complicated animations 

 Poor fit between spoken and visual   Fit between spoken and visual  

elements     elements (p. 24) 

 Quality of spoken element   Quality of spoken element (p. 18) 

o Spoken element not engaging 

o Laughter in the spoken element 

o Spoken element too fast 

o Mistakes in spoken element 

 Technical issues with the audio element Technical issues > Audio (p. 13) 

o Poor sound quality 

o Interference and echo in audio element 

o Loud background music 

Recommendations for enhancing viewer concentration and minimising distraction are those 

which are dealt with under the relevant individual themes. It is suggested that concentration, 

like professionalism, will improve as a result of attention to the fundamental elements of 

video production such as technical skills and presentation skills. 

N.B. It is worth noting that this theme contained a high number of contradictory responses relative to 

the majority of other themes, with respondents often identifying completely separate elements of the 

videos for praise or criticism. This perhaps illustrates the inherent difficulty in catering for large 

audiences, and suggests that further research into this specific theme may be fruitful. 

Despite the relatively wide variation between respondents, it still appears that attention to the two 

recommended areas above would have a significant positive effect on viewer concentration. 

 

 Comprehension 

The majority of videos received some feedback on whether they were understandable/easy 

to follow (nineteen videos), or confusing/not easy to follow (fourteen videos). These 

responses accorded with the familiar pattern of positive reviews being relatively vague 
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(“[v]ideo is clear and understandable overall”), and negative reviews being much more 

specific. 

Some of the positive reviews did comment on specific points, which can be summarised thus: 

 Strong spoken element    Quality of spoken element (p.18) 

 Clear speech 

 Good explanation of topic 

 Strong presentation    Presentation  (p. 18) 

 Appropriate and explanatory visual aids 

 Animations and images which support the topic and engage the viewer 

 Each stage clearly shown on screen 

 Well-paced (i.e. not too fast) 

 Use of re-capping screens 

 Well-ordered information 

 Good use of examples    Examples (p. 13) 

 

Negative comments about the comprehensibility of the videos also exhibited some prominent 

themes, which are as follows: 

 Technical problems with audio element  Technical issues > Audio (p. 13) 

o Poor sound quality 

o Fluctuations in volume 

o Interference on the audio track 

o Loud background music 

 Technical problems with video element  Technical issues > Visual (p.17) 

o Poor video quality 

o Pixelated images 

 Poor fit between spoken and visual elements Fit between… (p. 24) 

o Delay between speech and visuals 

 Poor spoken element    Quality of spoken element (p. 18) 

o Inconsistent speed and volume between speakers 

o Spoken element not engaging 

o Speaker sounds bored 

o Speaker too fast 

 Content of presentation needs improving Content (p. 11) 

o Clarification needed with key words highlighted to emphasise main points of 

narration 

o Key parts not explained, more detail needed 

o Sections were rushed 

 Some groups found comprehension more difficult (see below) 

o Format was difficult to understand (school-age viewers – one video) 

o Too much information on slides (school-age viewers – one video) 
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As was evident with the other General themes outlined in this section of the report, 

Comprehension in viewers evidently arose from an effective grasp of the fundamental 

elements of video production on the part of video producers: these elements included 

technical proficiency and good presentation skills, in a spoken sense as well as in terms of the 

information content and visual design of presentations. 

The central recommendation is therefore for staff training in the technical aspects of video 

production, in the effective design of video presentations (emphasis of key points, clearly 

defined stages with periodic re-caps), and in presentation skills (particularly spoken). 

A discussion of comprehension in school-age respondents can be found on p. 37 below. 

 

 Retention 

A similar theme to comprehension is that of retention of information by viewers, for which 

seventeen videos received comments. Both positive and negative comments provided detail 

about the aspects of the video which affected the retention of information. 

Six videos were praised for their content being easy to retain or remember. Three of these 

were due to memorable elements: “the 3 Rs was my favorite [sic] part of the video as it was 

very catchy and stuck with me”; “[t]he questions are good…as it [sic] allows the user to test 

and apply their knowledge, further keeping it in mind”; “[i]t uses effective visuals to enhance 

the spoken word and gives the viewer ‘check-points’…the speaker urges viewers to repeat 

section [sic] to double check the information is understood”. Two were due to a clear and 

engaging speaker. One video was simply noted as being “clear and easy to remember”. 

Twelve videos were criticised for their content being difficult to retain or remember. These 

criticisms fell into the same broad themes identified by the main analysis: 

 Technical problems with audio   Technical issues > Audio (p. 13) 

o Noise at end of video irritating and hinders concentration and retention  

 Spoken element needs improvement  Quality of spoken element (p. 18) 

o Speech too quick 

o Mistakes in spoken element 

 Poor fit between visual and spoken elements Fit between… (p. 24) 

 Content needs improvement   Content (p. 11) 

o Use of acronyms would help 

o Too much information in video generally 

 Presentation needs improvement  Presentation (p. 18) 

o More information needed on slides – much of the spoken information is not 

transcribed 

o Uninspiring 

o More graphics to make it more interesting and engaging: “I felt that the hand 

and speaker combination works best to help retain the information”. 

o Summary or re-cap slides needed 
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The proposed use of acronyms was a positive suggestion rather than an outright criticism. 

Another positive suggestion for improvement (not listed above) was that links provided in the 

videos could be turned into hyperlinks, not because the video is not engaging enough but 

because students may simply not be able to retain all of the necessary information anyway. 

Recommendations to increase retention are twofold.  

Firstly, staff training must address technical proficiency, appropriate content of videos (what 

information to include and how much), and presentation skills (particularly spoken). Once 

again, training in the effective design of videos is shown to be important: ensuring that the fit 

between audio and visual elements is good, making sure the presentation is sufficiently 

engaging, and making sure that the audio and video support each other. 

Secondly, the inclusion of acronyms and embedded hyperlinks should be considered as simple 

ways of ensuring viewer retention or compensating for possible lack of retention. 

Analysis: Relevance for different groups 
The Skills Hub was designed as a learning resource that would have use beyond the University’s 

undergraduates. It was hoped that groups including school pupils, school teachers, and the interested 

general reader would derive some use from the Skills Hub’s information videos. As such, the research 

was designed to investigate the extent to which Skills Hub videos were appropriate for different 

groups.  

One in particular was schools, and both school pupils and school teachers were included in the pool of 

respondents to test the videos’ applicability beyond a university context. 

A comparison was also made between undergraduates, postgraduates, and international students. 

The findings for each group are presented below. 

 

 School pupils 

Research into the utility of the videos for school pupils was largely positive.  

Many of the videos reviewed by school pupils were praised for being “useful” and “helpful”. 

Twelve of the fourteen videos reviewed by the Schools group were directly cited by pupils or 

teachers as being of use to school-age viewers, which is an extremely positive finding in the 

sense of efforts to ensure the Skills Hub’s utility for a wide range of users. 

A corresponding theme was a significant (although not total) absence of comments stating 

that material was too advanced for school pupils to understand. Reviews by school-age 

respondents frequently raised similar points to the older respondents – for example, 

regarding the technical aspects of the videos or the quality of the speakers – and comments 
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about difficulties with comprehension appeared to be related to presentation or technical 

issues2. 

The general absence of any references to the comprehensibility or intellectual level of the 

videos’ content is, it is suggested, a strong indication that the content was pitched at a 

suitable level. The similarity between undergraduate and school-age identifications of the 

need for more information in certain videos, requesting a level of detail beyond the “obvious 

points”, supports this idea. 

There was only one significant exception in this respect, which was a novel ‘click-through’ 

presentation format rather than a video. This presentation contained relatively large amounts 

of information, with even some undergraduate students indicating this this may go unread 

(see p.22). All but one of the school pupils thought that the novel presentation format was 

engaging, and that the content was generally “good” or “useful”: however, they also all felt 

that the content was to some degree “too wordy” and as such “confusing”. The school 

teachers also thought that it was “too text heavy [for school pupils] and would benefit from a 

less mundane aesthetic”. 

A prominent theme in the responses of school-age viewers (as indeed in the responses more 

broadly) was the positive way that diagrams, animations, humour, and other engaging 

presentation elements were received. High quality production values were also praised. 

Correspondingly, videos with poor spoken or visual presentation and/or poor audio-visual 

quality were strongly criticised. 

Feedback from school pupils on two of the videos noted that NELSON had been discussed 

without any explanation of what it was, or where to find it. It is recommended that references 

to NELSON in videos aimed at a non-student audience are preceded by a brief description of 

what NELSON is. Doing so may well have an additional benefit for less-attentive 

undergraduates. 

There are no recommendations for alterations to the videos on an intellectual level as videos 

reviewed by school-age respondents either directly praised their suitability or strongly implied 

it by not raising it as an issue. However, the suitability of text-heavy formats should be 

considered when producing videos targeted at school audiences. 

A key recommendation is, however, that videos targeted at school audiences should be made 

as engaging as possible by the use of animations, diagrams, interactive elements, well-

produced sound effects, and so on. The ‘Prezi’ format may be well-suited to this (see p. 23). 

It should also be noted that the problems that a number of school-age viewers identified in 

the videos corresponded extremely closely with those raised by other respondents. These 

were largely issues with presentation skills, poor quality video elements and technical 

proficiency. Staff training is recommended in these areas. 

 

                                                           
2
 Indeed, as the criticisms of the videos by this group were so coherent with those of the respondents as a 

whole, they have not merited separate analysis. 
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School teachers 

The school teachers that participated in the study offered some useful insight into both the 

general appropriateness of videos for a school-age audience and the appropriateness of 

videos as teaching resources. 

In terms of the intellectual content of videos the teachers supported the evidence provided 

by the school pupils, which was that the intellectual level was generally appropriate for a 

school-age audience and in some cases even “quite elementary” or “rudimentary”. 

The teachers’ comments also echoed the need for several of the videos to be more engaging, 

particularly if they were to be watched, understood and retained by school-age audiences. 

Suggestions – which also reflected the broader themes identified in this report3 – included the 

use of a “more varied tone” in speaker delivery, more enthusiastic-sounding speakers, a 

reduced level of background music, a higher quality of audio overall, non-pixelated images, 

use of pictures and images rather than too much text, the use of acronyms, a better fit 

between spoken and visual elements, the use of interactive elements, the use of humour, and 

the inclusion of simple animations. 

The teachers also offered an insight into the likelihood of the use of Skills Hub videos as a 

teaching resource. There were four instances where teachers indicated that they would use 

videos in their current form as the basis for classroom activities, which is positive news. There 

were also two instances where videos were said to have potential as the basis for classroom 

activities. 

One teacher expressed reservations about the appropriateness of the first image in one of the 

presentations, in which “it is unclear what the young women [sic] is holding”. The image 

shows a young woman holding what could be a pen, but could also be a cigarette. 

The main recommendation that can be drawn from the teachers’ data is that attention to the 

other areas identified for improvement by this report (e.g. technical skills, video production 

and design, presentation skills) would also improve school-specific criticisms, such as lack of 

engagement with school pupils. 

Video producers must also consider the appropriateness of video content for younger 

audiences. 

 

 Postgraduates 

Due to the small sample size there is relatively little data on differences in video reception 

between undergraduates and postgraduates. To an extent this is a positive thing, in the same 

way that an absence of specific comments from school-age pupils about the difficulty of 

understanding videos can be taken as positive: ‘no news is good news’.  

                                                           
3
 Like the school pupils, the teachers’ comments in the above respect were so close to the majority view that 

they have not required a separate analysis. 
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Further research would benefit from larger numbers of postgraduates in order to bolster the 

validity of the results, as the current sample is too small to draw firm conclusions. Tentative 

themes in the data are nevertheless outlined below. 

Comments from postgraduates included the scepticism towards internet sources described 

above (p. 13), and calls for more detail in a number of the videos. Undergraduate and 

postgraduate respondents made similar amounts of requests for greater detail in videos, 

suggesting that – in lieu of more detailed data – the intellectual level was generally 

appropriate for postgraduate students, and criticisms of videos were shared by different 

types of respondent. 

The only specific comments regarding the suitability of the videos for postgraduate students 

were made in relation to the ‘Writing at Masters Level’ video. Respondents felt that the 

information “does not give a strong sense of level seven study” and needed more detail, with 

examples of the difference between undergraduate and postgraduate levels of writing. 

Comments from postgraduate respondents in general reflected those of the other 

respondent types. Recommendations are therefore the same as for the main findings 

outlined above. 

There is a tentative indication that Masters-specific videos may need a higher level of content 

to reflect their audience’s needs, although further research is needed in this area. Similarly, as 

for the school-age respondents, the appropriateness of examples should be considered for the 

target group. In this case, it is because the use of internet sources may be unsuitable for 

postgraduate students. 

 

International students 
The small sample size also meant there was a relative lack of data regarding the reception of 

videos by international students. 

Two of the videos were praised for being useful for international students. Although more 

specific details were not supplied, other comments about the clarity, good explanation and 

clear presentation of the videos suggest which factors may have helped. The subject matter 

of the videos – academic writing and grammar – could also have helped to prompt comments 

such as “it helps international students a lot”, given the centrality of the topics to the skills 

needed on a UK degree programme. 

Conversely, the main critical theme to emerge from the data was a criticism about the 

comprehensibility of certain videos for people whose first language is not English. 

Two videos were criticised because “the speaker talks too quickly for international students to 

understand”. One video was criticised because the background music made the sound 

unclear, and thus made it harder for international students to follow. 

In addition to these specific comments, international respondents often made similar but 

more general assessments which did not explicitly refer to the experience of international 
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students. These were for the most part to do with excessive speed of the spoken element, 

and poor sound quality / excessive volume of background music. 

The comments made by international students are largely similar to that made by the other 

respondents, but there is a notable emphasis on the comprehensibility of videos.  

The key recommendation is therefore to ensure that videos are clear and well explained, as 

outlined in the relevant sections above, in order to ensure the comprehensibility of videos for 

international students. 
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Summary of findings and recommendations 
The data explored above present a clear picture of the areas in which Skills Hub videos can be 

improved. These areas are summarised below, and key recommendations are noted in the following 

section. The main findings and recommendations fall into eight main categories. 

Key findings 
The key findings from the study are outlined below. It is recommended that video producers read and 

digest these findings, and the key recommendations that follow, in addition to the specific comments 

on their own videos. 

The main findings fall into eight main categories. The first four of these are themes taken directly 

from the comments: technical problems, presentation issues, structural requirements and inconsistent 

information content. The remaining four categories are broader themes regarding viewers’ 

engagement with the videos, each of which represents a cluster of themes from the data. These are 

comprehension, concentration, information retention, and professionalism. 

The comments on the individual videos are available as an open-access dataset on the project blog, 

which can be found at http://skillsinnovation.wordpress.com. 

 

1) Technical problems are common and require significant improvement. These include 

a. Audio problems 

i. Generally poor audio quality 

ii. Fluctuations in volume 

iii. Background music too loud 

iv. Speaker too quiet 

v. Background noise and interference 

vi. Unwanted sounds 

b. Video problems 

i. General poor video quality 

ii. Shaky camera 

iii. Pixelated or low-resolution images 

2) The presentation of videos requires significant improvement 

a. Spoken element 

i. Slower pace is needed 

ii. Consistent delivery is needed, both within and between the parts recorded by 

individual speakers 

iii. More engaging or enthusiastic delivery is needed 

http://skillsinnovation.wordpress.com/
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iv. Mistakes made in the spoken element need to be checked for and corrected 

before the videos are uploaded to the internet 

b. Visual element 

i. Efforts should be made to make the videos engaging.  

ii. Ensure that there is not too much information on the slides 

iii. Take full advantage of the visual element – not just “simple PowerPoint 

slides” 

iv. The ‘Prezi’ format is particularly well received 

c. Fit between spoken and visual element 

Twenty-two videos were criticised over fifty comments for the lack of correlation 

between the audio and visual elements, which caused confusion and distraction. Key 

criticisms include: 

i. A ‘lag’ between information being spoken and appearing on screen, or vice 

versa (ten videos) 

ii. Information appearing in a completely different order on the audio track and 

the video track (four videos) 

iii. The visual element holding on a particular screen for a long time, over which 

a large amount of spoken information is delivered (five videos) 

iv. Information being mentioned in the audio track that does not appear on 

screen (three videos) 

d. Audio element 

e. Overall pace 

i. It is important that videos are slow enough to understand 

ii. It is important that the pace of a video is consistent 

3) The structure of videos is inconsistent and requires improvement 

a. Introductions are needed 

b. Summaries, re-caps or conclusions are needed 

c. An overview of the video, to be referred back to periodically, would help 

d. Videos should proceed in a clear, linear way 

e. Where possible, videos should be divided into a series of clear stages 

f. Stages or steps should be numbered to aid clarity 

4) The information content of videos is of inconsistent quality and requires improvement 

a. Key points must be covered 

b. Video producers should not try to include too much information 
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c. Clear examples should be given 

d. Appropriate examples should be given, based on level of target viewers 

e. The inclusion of links to other material is well received 

5) Viewer concentration is affected by the above problems 

 

6) Viewer comprehension is affected by the above problems 

 

7) Viewer information retention is affected by the above problems 

 

8) Problems with the videos outlined above create an unprofessional impression 

One respondent noted that this was not expected of a university: as the Skills Hub reaches a 

global audience, this is potentially an important issue. 

Key recommendations 
1) Staff training is needed on presentation skills, both in the sense of 

a. The spoken or narrated element of videos 

b. Skills to be an engaging presenter 

2) Staff training is needed on how to design videos, both in the sense of 

a. The information content of videos 

b. The structure of videos 

3) Staff training is needed on the technical aspects of video production, both in the sense of 

a. Procedures to ensure audio quality 

b. Procedures to ensure video quality 

4) Greater standardisation of videos is needed.  

Standard structural elements such as an introduction and conclusion (or at least 

summary of key points) are required. What is not required is absolute standardisation 

of videos, as novel elements in videos were often well received. A degree of 

standardisation in visual formatting (such as university-branded title slides) is likely to 

be beneficial. 

5) Investment in better quality equipment is necessary 

Technical problems were not always the result of insufficient training: sometimes it 

was clear that poor quality equipment was the cause. 
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Key areas that will improve 
As a result of these recommendations, it is predicted that the following key improvements will be 

made: 

1) Greater levels of viewer engagement will be achieved. This will lead to 

a. Better comprehension of videos 

b. Better retention of video content 

2) Higher levels of professionalism will be achieved, also aiding viewer engagement 

3) Greater uptake of videos across different audiences and educational levels will be achieved 

Areas for further research 
The study illuminated a number of areas in need of further research.  

Perhaps the most significant area is the use of background music. Although the data indicate strongly 

that background music should not be used, a systematic investigation of this particular issue could 

provide more rigorous evidence on which to base video production decisions for the Skills Hub, as 

well as providing a strong piece of evidence-based guidance for future producers of video OERs 

outside this institution. 

Another main area for further investigation was the possible difference in attitudes between 

undergraduate and postgraduate students, an issue which needs to be explored in order to assess the 

suitability of videos across educational levels. 

Further research could examine the difference between domestic and international students in 

greater depth. 

It would also be instructive to undertake comparative work with research into other universities’ 

academic skills resources. In order to provide external researchers with a data source in this respect, 

the dataset used in the present project has been made available via the project blog: 

http://skillsinnovation.wordpress.com 

The study indicated areas in which the research methodology could be refined and improved, in order 

to provide higher-quality data and to make future analyses easier. These areas are outlined and 

explained on pages 8 – 10. 

  

http://skillsinnovation.wordpress.com/
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